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Group Discussion

3rd Grader, FALL DIBELS

� Scored 46 on 3rd Grade ORF

– Should student be progress monitored on 3rd grade 
passages?

– What else should be investigated?

� Scored 62 on 2nd Grade ORF progress monitor.

� Scored 64 on 1st Grade ORF progress monitor.

� Scored 39 on NWF progress monitor.

– What measures should be used to progress monitor this 
student?

Instructional Implications

� Low fluency

� Low NWF (phonics)
� Phonemic Segmentation Fluency above 
benchmark

� NEEDS:

� Systemic Phonics to address decoding & spelling 
weaknesses

� Fluency intervention

Table Discussion

2nd Grader, FALL DIBELS

� Scored 43 on NWF

� Scored 12 on 2nd Grade ORF

– When should NWF be in place?

– Should student be progress monitored on  2nd

grade passages?

– What else should be investigated?

– What measures should be used to progress 
monitor this student?

– What are the instructional implications?

GROUP DISCUSSION:
7th Grader, Fall Scores

� DRA2 FALL DATA

� LEVEL 40  INSTRUC.

in reading engagement 

and fluency 

� Border-line 
instruction/indep. in 
comprehension 

� DIBELS ending 
benchmark 70 wpm 

(at risk)

Read Naturally

Progress Monitor (ORF CBM)

� 5th Grade: 61 WCPM

� 4th Grade: 93 WCPM

� 3rd Grade: 104 WCPM
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Instructional Implications

� Low fluency

� Low NWF (phonics)
� Phonemic Segmentation Fluency above 
benchmark

� NEEDS:

� Systemic Phonics to address decoding & spelling 
weaknesses

� Fluency intervention

5th Grader, Fall Scores

� 4TH GRADE 

CSAP: UNSAT.

� 3RD GRADE 

CSAP: PP

� DIBELS FALL 
BENCHMARK

� 5th Grade: 57 WCPM

� 4TH Grade PM: 72 
WCPM

� 3rd Grade PM: 84 
WCPM 

Determine the progress monitoring level 
and instructional implications.

Table Discussion
5th Grader, Fall Scores

� Read 5th grade fall DIBELS passage at 

79 WCPM.  Using your fluency charts, discuss 
whether this is an appropriate level for progress 

monitoring.

� Same student read 4rd grade  DIBELS progress 
monitor at 89 WCPM.  Using your color coded 

chart, discuss whether this is an appropriate 
level for progress monitoring. 

� What else should be investigated?

Important Assessment 
Considerations

Identification

� Phonological awareness

� Fluency/rate and accuracy

� Reading comprehension

� Rapid naming

� Spelling

� Reading single words in isolation

� Word decoding (real and nonwords)

� Letter knowledge (name and associated 
sound)

The following domains should be assessed:The following domains should be assessed:

Source: Texas Dyslexia Handbook

Useful Assessments

� WIST (Word Identification and Spelling 
Test)

� WADE

� TOWRE

� CTOPP (Comprehensive Test of 
Phonological Processing)

� Read Naturally Progress Monitors

� GORT – 4 Gray Oral Reading Test

� IRIs (e.g., Burns-Roe, QRI 4, DRA2)
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Diagnostic decision tree for students who perform below standards on a 

measure of reading comprehension in 3rd Grade or later

TOWRE Sight Word Efficiency

(45 second subtest)

Scores at or below 39thpercentile

(for student’s grade level)

Scores above 39thpercentile

(for student’s grade level)

TOWRE Phonemic Decoding
(45 second subtest)

Above 39thpercentile At or below 39thpercentile

BUILD FLUENCY: Consult 

Hasbrouck & Tindal Norms to 

determine fluency goals.

WADE/Phonics Screener
(Nonsense Word Rdg & 

Phonetic Spelling)

Less than 69% 
accuracy

< 50% accuracy

Intensive instruction in 

phonics based program

Needs phonics based 
program that explicitly 

addresses  phonemic 

awareness (not assumes)

Acuity OR Other 

Standardized Assessment

(vocab and comprehension subtests)

At/Above Tier 3 At or below Tier 3

Burns-Roe/QRI-3
Identify independent/

instructional reading levels;
Diagnose reading/

thinking strategies

Background knowledge?

Vocabulary?

Details/explicit questions?

Inferring/implicit questions?
Synthesizing/main idea?

Test taking strategies

Higher order questioning

Practice writing extended responses 
citing support from text

[Torgesen]

What Skills Should be 
Assessed?

� Testing older students specifically on 
phonological awareness measures does 

not add power to the identification of 
reading and spelling difficulties 
(Hogan, Catts & Little, in press)

� Direct measures of academic skills will 
provide the most accurate data for 
planning instruction

What Skills Should be 
Assessed? (cont.)

� Some of the types of assessments to consider 

are…

– Passage Reading Comprehension

– Oral Reading Fluency

– Vocabulary Knowledge

– Word Recognition Speed and Accuracy

– Knowledge of Phoneme-Grapheme (sound-symbol), 
Syllables, Morphology (units of meaning) and 

Correspondences in Orthography (writing) 
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Grouping Activity

� Analyze student data

� Form optimal intervention groups

� Most intensive (3 – 4 students) 

60 to 90 min. groups

� Less intensive (4 – 6 students) 

45 to 60 min. groups

Table Talk

HOW DO YOU…

� Use assessment results to find patterns 
and to determine effectiveness of 
instructional practices (school/grade 
level/classroom)?

� Collaborate with colleagues in organizing, 
analyzing, and interpreting data to guide 
instruction, find trends, and evaluate 
effectiveness?

LITERACY GAINS AFTER 150 HOURS OF INTESIVE 

INTERVENTION (6TH GRADER)

Changing Outcomes 

IB Student – Began Wilson Reading Instruction 8/04

After 90 hours of intervention

Pretest (4/04) Posttest, (4/05)
STANDARD SCORES STANDARD SCORES

WJIII  Basic Reading Skills 91 116

Letter Word Identification 93                            116

Reading Fluency 73                               79

Word Attack 87 111
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Turn and Talk

INTENSIVE
DECISION-MAKING LEVEL

� Describe the key elements of 

assessment and instruction at this level.

� Share one or more things you 
learned.

A Call for Help
“A Sixth Grade Success Story”

� Very bright student struggling in school due 
to deficits in reading.

� Problem areas were masked by Anthony’s 
high verbal skills and broad background 
knowledge. 

� Standard classroom assessments didn’t 
identify areas of weakness or the urgency.  

A Call for Help

� 4th  gr. CSAP score (Low End Proficiency/PP) 

further disguised need for help.

� Students with this type of dyslexic profile are 
sometimes characterized as lazy or 
unmotivated.  

� Discrepancy model did not allow students 
like Anthony to get immediate help.

A Call for Help

� 5th Gr. CSAP Rdg. & Math Scores dropped to PP.

� Students with reading difficulties often experience 

decreasing self-esteem, increasing frustration, and 

school becomes overwhelming.

� Thankfully, through the coordinated efforts of a 

number of individuals we have a “success” story to 

share.

Intervention Service Plan 
for Anthony

� Continue core reading instruction

� Wilson Reading - daily

� Lexia (In class & at home)

� Read Naturally (classroom center time)

� Small intervention group 
fluency/comprehension practice

Anthony’s Pre/Post 
Screening

� Instruction in Wilson didn’t start until after IEP 
placement on September 11, 2008.

� This data is based on seven months of 
intervention services.

� Despite instructional breaks for holidays,       
in-service days, class field trips/special 
programs, absences, and CSAP preparation, 
Anthony made significant gains. 
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Anthony’s Pre/Post Data

WADE  04/24/08

Real Words - 74%

Nonsense Words-

33%

Total Words – 61%

Spelling – 24%

WADE  03/19/09

Real Words – 89%

Nonsense Words- 65%

Total Words – 81%

Spelling – 52%

SPELLING ASSESSMENT (PRE)  24% ACCURACY

SPELLING ASSESSMENT (POST)  52% ACCURACY PRE TEST

PRE TEST

PRE TEST
POST TEST
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POST TEST

Anthony’s Pre/Post Data

TOWRE  04/24/08

Sight Words – 10%

Pseudo Words – 14%

Total Word Effic. – 8%

TOWRE  03/19/09

Sight Words – 16%

Pseudo Words – 13%

Total Word Effic. – 10%

Burns-Roe IRI

5th Gr. Passages 1, 2, 3 

� 54 wcpm; 90% comp.

� 52 wcpm; 60% comp.

� 58 wcpm; 90% comp.

Burns-Roe IRI

5th Gr. Passages 1, 2, 3

� 77 wcpm; 100% comp.

� 77 wcpm; 100% comp.

� 84 wcpm; 100% comp.

Anthony’s Pre/Post Data

Read Naturally Fluency Monitor

Pre Testing (WCPM)

� Passage 1 (5th) – 70  

� Passage 2 (5th) – 63  

� Passage 3 (6th) – 67

Post Testing (WCPM)

� Passage 1 (5th) – 85  

� Passage 2 (5th) – 81  

� Passage 3 (6th) – 84  

5th Grade Benchmark is: 104 to 124 WCPM 

Anthony’s Pre/Post Data

September 2008

DRA 2 Instructional level 40 (end of 4th gr.)
November 2008

DRA 2 Instructional level 50 (end of 5th gr.)
April 2009

DRA 2 Independent level 50 (end of 5th gr.)

DRA 2 Instructional level 60 (end of 6th gr.)

Summary

�Aligning the correct instructional 
approach to a student’s 
diagnosed need, determined by 
assessment data, yields the 
most powerful educational 
results.

PERFECT PRACTICE IS 
ESSENTIAL

Repetitions for Success

� Gifted Student:  1 to 4 exposures

� Average Student:  4 to 14 exposures

� Struggling Student: 14 to 40 exposures

� Disabled Student:  40 to 200 exposures

If not now, WHEN?                                         
If not you, WHO?
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Most LD Students Struggle 
With Decoding

� Of all children identified as learning 
disabled in schools, 80% are 
primarily impaired in reading; 90% 

of these children have problems 
with the development of 
decoding skills. (A Scientific Approach to Reading 

Instruction by:  Barbara Foorman, Jack Fletcher, and David Francis 
(1997)

To Order:

New Foundation Press

Phone: 509-783-2139

FAX: 509-783-5237

Annual Growth for All Students, 
Catch-up growth for those who are 
behind

By Fielding, Kerr, Rosier

Free Resources to Download

1. Extensive Reading interventions for Grades K-
3: From Research to Practice

2. Intensive Reading for struggling readers in 
Early Elementary School: A Principal’s Guide

3. Teaching Students to Read in Elementary 

School: A Guide for Principals

Go to Google and type: Center of Instruction

Click on Reading Section; or Section for 
Administrators; or Section on Interventions for 

Struggling Readers

Where Do We Begin?
Collect current data on all IEP students. 

– WADE

– TOWRE

– DIBELS

– DRA2

– Acuity

– Formal Reading and Language assessments

– Consolidate into a data sheet for easy sorting 
(Excel)

Color code each measure by intensity of need 
(green benchmark, yellow- strategic, red-
intensive)

Where Do We Begin?
� Sort by:

– K/1- DIBELS

– WADE- Read NSW and Spell words

� Create groups (based on need; these 
may be across grades)

� Schedule students scoring below the 
5th%ile on reading scores and 7th%ile 
on language scores FIRST.
– 90 min./day Wilson Reading

– 90 min/week Language intervention.

� Schedule students at the 6th%ile to 24th%ile and at or below 

the 7th%ile on language scores NEXT.

– Minimum 45 min./day Wilson Reading

– Minimum 30 min./week Language intervention

� Schedule next most intense needs and all other services.

� AS A TEAM, WHERE DO WE BEGIN?

� Collect Data

� Sort Data

� Create intervention groups

� Begin a reading schedule with most intense need students

– Who, When, What

� Schedule next most intense reading needs

� Schedule all other services

� Conduct Regular Progress Monitors that match instruction.


