


























Tom Boston, Rise Meyer

October 2009

Group Discussion

3rd Grader, FALL DIBELS

m Scored 46 on 3" Grade ORF
— Should student be progress monitored on 3 grade
passages?
— What else should be investigated?
= Scored 62 on 2" Grade ORF progress monitor.
m Scored 64 on 15t Grade ORF progress monitor.
m Scored 39 on NWF progress monitor.

— What measures should be used to progress monitor this
student?

Instructional Implications

m Low fluency
m Low NWF (phonics)

= Phonemic Segmentation Fluency above
benchmark

= NEEDS:

m Systemic Phonics to address decoding & spelling
weaknesses

m Fluency intervention

Table Discussion

2nd Grader, FALL DIBELS
m Scored 43 on NWF
m Scored 12 on 2™ Grade ORF
— When should NWF be in place?
— Should student be progress monitored on 2
grade passages?
— What else should be investigated?

— What measures should be used to progress
monitor this student?

— What are the instructional implications?

GROUP DISCUSSION:
7th Grader, Fall Scores

= DRA2 FALL DATA
= LEVEL 40 INSTRUC.
in reading engagement

Read Naturally

Progress Monitor o cam
and fluency » 5" Grade: 61 WCPM
= Border-line m 4t Grade: 93 WCPM

instruction/indep. in  m 3™ Grade: 104 WCPM
comprehension

= DIBELS ending
benchmark 70 wpm

(at risk)
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Instructional Implications

= Low fluency
= Low NWF (phonics)

= Phonemic Segmentation Fluency above
benchmark

= NEEDS:

= Systemic Phonics to address decoding & spelling
weaknesses

= Fluency intervention

October 2009

5th Grader, Fall Scores

= DIBELS FALL

m 4™ GRADE
CSAP: UNSAT. BENCHMARK
» 5t Grade: 57 WCPM
= 3RD GRADE m 4™ Grade PM: 72
CSAP: PP WCPM
= 34 Grade PM: 84
WCPM

Determine the progress monitoring level
and instructional implications

Table Discussion

5th Grader, Fall Scores

m Read 5% grade fall DIBELS passage at
79 WCPM. Using your fluency charts, discuss
whether this is an appropriate level for progress
monitoring.

m Same student read 4@ grade DIBELS progress
monitor at 89 WCPM. Using your color coded
chart, discuss whether this is an appropriate
level for progress monitoring.

= What else should be investigated?

Important Assessment
Considerations

Identification

IPORTANT

The following domains should be assessed:

Phonological awareness
/“ = Fluency/rate and accuracy
:./ m Reading comprehension
= Rapid naming
= Spelling
m Reading single words in isolation
= Word decoding (real and nonwords)
m Letter knowledge (name and associated

Source: Texas Dyslexia Handbook
sound)

Useful Assessments

= WIST (Word Identification and Spelling
Test)

= WADE
= TOWRE

m CTOPP (Comprehensive Test of
Phonological Processing)

= Read Naturally Progress Monitors
= GORT - 4 Gray Oral Reading Test
» IRIs (e.g., Burns-Roe, QRI 4, DRA2)
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Di i ision tree for

who perform below standards on a

measure of reading comprlehension in 31 Grade or later

TOWRE Sight Word Efficiency
(45 second subtest)

Scores above 39"percentile
(for student’s grade level)

Acuity OR Other

Standardized Assessment
(vocab and comprehension subtests)

AUAbove Tier 3 Ator below Tier 3

urns-Roe/QRI-
G AT
instructional reading levels:

Scores at or below 39"percentile
(for student's grade level)

TOWRE Phonemic Decoding
(45 second subtest)

Above 39"percentile At or below 39"percentile
v

WADE/Phonics Screener
BUILD FLUENCY: Consull  (Nonsense Word Rdg &
Hasbrouck & Tindal Nomns to

determine fluency goals. Phonetic Speling)

October 2009

Jeffco ESS Guidelines For INITIAL Student Placement In Wilson

CSAP (st &PF) > ADMINISTER TOWRE

DEFINITELY APPROPRIATE

TOWRE Percentile Scores
1510 248 %o

POSSIBLY APPROPRIATE

TOWRE Percentile Scores
25 10 3%t %ile

DEFINITELY NOT APPROPRIATE

TOWRE Percentile § cores
A or above 40th Yol

WADE (Nonsense Word Reading Score)
*440) Words possible
0 t0 30 words read correctly

WADE (Nonsense Word Reading Score)
40 Words possible
Up to 41 words read correctly

WADE (Nonsense Word Reading Scare)
*0) Words possible
42 10 60 words read correctly

WADE (Phouetic Spelling Score)
*4*100 wozds possible
0 to 49 words spelled correctly

WADE (Phonetic Spelling Score)
*4100 words possible
Up to 69 words speled correctly

WADE (Phonetic Spelling Score)
*100 words possible
70 or more words spelled correctly

Other Cousiderations:
Reading Fluency below the 25th %le

« Use grade level, unprastised text for

‘benchmark. (NOT imstructional level

Other Considerations:
Reating Fluency 255 to 358 %4l
+ Use grade level, unpracticed text for
benshmerk. (NOT instructional lrvel

Other Considerations:

Reading Fluency at or above the 408%{e.
o Use grads level unpracticed text for
benchmark (NOT insiructional Iovel

Diagnose reading’ < 50% abcuracy material) melerial) material)
thinking strtegies Less than 69% o Referto Hasbrouck & Tindal's 2006 + Referto Hosbrouck Tindal's 2006 o Referto Hasbrouck & Tindal's 2006
accuracy Fhuency Norms Floency Notms Fluency Norms
Background knowledge? l MINIMUM RECOMMENDED LEVEL OF INTERVENTION
Vocabulary?
Detais/oxplcit questions? Inaddition to appropriate core In addition to appropriate core

Inferringfimplicit questions?

Synthesizingmain dea? Neads phonics based instruction: instruction:

program that explicitly
addresses phonemic
‘awareness (not assumes)

Intensive instruction in

Test taking strategies phonics based program

Higher order questioning

[Practice writing extended responses
citing support from text

90 min. daity Witson fessons for studenis ot | » 45 min. daily Wilson lessons for students
or below the Sth%ils, within ihe 25th - 39th % sange

60 s daily Wilson lessons for students
[Torgesen] within the 10th - 24th %6ilg range

What Skills Should be

Assessed? What Skills Should be

Assessed? (cont.)

m Testing o!der students specifically on = Some of the types of assessments to consider
phonological awareness measures does are...
not add power to the identification of — Passage Reading Comprehension
reading and spelling difficulties
(Hogan, Catts & Little, in press)

» Direct measures of academic skills will
provide the most accurate data for
planning instruction

Oral Reading Fluency
Vocabulary Knowledge
— Word Recognition Speed and Accuracy

Knowledge of Phoneme-Grapheme (sound-symbol),
Syllables, Morphology (units of meaning) and
Correspondences in Orthography (writing)

| =
) =
Commonly Used Assessments for Older Students g s
=) H
Name of Test Type of Test Skills Assessed Administration Time to Publisher : [= - - =
Administer 2| £ = H &
Diagnostic Assessment | Diagnostic Decodng, Tndividual 1030 minutes Riverside =zl € 5 = = Zl 7 =
of Reading Vocabulary, depending on $185.00 El 2 = =] «© Ell £|| 2
(DAR) Comprehension ‘number of E = a n =1 2 2 =
subtests given all o w w o (| & =
= S| =|| = o w wll = &
Gates MacGinitie Diagnostic, Outcome | Vocabulary and Group 35 minutes p Riverside -E £ E % % Et s.t = b
ates MacGini iagnostic, Outcome | Vocabulary an u ‘Tinutes per verside £
Reading Test, 3% ed. Comprehension Subtest Gf both are | $200.00 Name || &l &l & [= = =|| & S IDEAS
(GMRT) given-70 min.) Intense Multi-sensary
Test of Silent Word Screening Silent Word Fluency | Group 10 minutes ProEd Brad S|FCH[ S5 3 g 6 1 10| 407 Structured Lang. Pragram
Reading Fluency $115.00 Intense Multi-sensary
(TOSWRF)
Jose 5| 338[ 54 B 12 7 18| 495 403|Structured Lang. Program
Test of Word Reading | Screening, Progress | Decoding (Nonword | Individual 35 minutes Pro-Ed Intense Multi-sensory
Efficiency (TOWRE) mitoring Reading Efficiency) $125.00
Word Recognition Ellen 5 38| 45 1 <1 7 15| 454]  409|Structured Lang. Program
(Word Reading
Efficiency) Faster Paced Multi-Sensory
Gray Oral Reading Diagnostic Oral Reading Fluency | Individual 10-15 minutes Pro-Ed
Test (GORTIV) and Passage $200.00 Sarah 4| 38| 100 21 32 12 12| s07[  4zs|Structured Lang. Program
Comprehension Faster Paced Multi-Sensory
Spellography|Speling | Diagnostic, Progress | Phoneme Growp 10 minutes Sopris West Thornas 4] 38 92| =2 4 2 10| 504] 398|Strustured Lang. Program
Tnventory Monitoring Identification and $316.00 Faster Paced Multi-Sensary
manipulation /
th’;‘ . Todd 5| 38| 65 18 5 20 51| 525  426(Structured Lang. Program
Test of Word Diagnostic Vocabulary Tndividual 30-60 minutes Harcourt Faster Paced Multi-Sensary
Knowledge (TOWK) Knowledge 185.00
e e : Kyle 4 38| 7| 24| 12 30 32| 4me|  m|Structured Lang. Program
Faster Paced Multi-Sensory
Peabody Picture Diagnostic / Outcome | Expressive Individual 15 minutes American Guidanc
Veemapary VT | O™ Veravalaey « = Sam 5 4 38| 01| 18] 29 12 21| s57|  4es|Structured Lang. Program
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Grouping Activity

m Analyze student data
m Form optimal intervention groups

m Most intensive (3 — 4 students)
60 to 90 min. groups

m Less intensive (4 — 6 students)
45 to 60 min. groups

October 2009

Table Talk

HOW DO YOU...

m Use assessment results to find patterns
and to determine effectiveness of
instructional practices (school/grade

level/classroom)?

= Collaborate with colleagues in organizing,
analyzing, and interpreting data to guide
instruction, find trends, and evaluate

effectiveness?

LITERACY GAINS AFTER 150 HOURS OF INTESIVE
INTERVENTION (6™ GRADER)

Compreh Test of Phonological P 9 | 12/04 12/05
(CTOPP) SCORES SCORES
Phenological Awareness 8th %ile 50™ %ile
Phonological Memory Bth %ile 215" %ile
Rapid Naming gth %ile 16™ %ile

Word Identification and Spelling Test 12/04 12/05
(WIST) SCORES SCORES
Word Identification 1t %ile. 13t %ile
Spelling 6t %ile 12" %ile
Fundamental Literacy Index 20 oile 107 %ile
Sound Symbel Knowledge <15t %ile 50" %ile

Gray Oral Reading Test 4 (BORT-4) | DU TESTING CURRENT TESTING
(done on 11i04) 2005

Rate Score
(The amount of time: taken by a siudent | Poor Range Below Average
o read & stry) 2 Ol Range

9tn e
Accuracy Score
(The student's ability o pronounce each | Poor Range Average Range
wird in e story correctiy) ol e 5t Hile
Flugncy Score
(The shudent's Rate &Accuracy Scores | Wery Poor Range Poor Range
combined) <17 %4 5t aiile
Comprehension Score
(The appropriatenass of the student's Poor Range Average Range

responses o questions about the content
of each story read)

st %

250 %ilg

Oral Reading Quatient
(The combination of a shudent's Fluency
and Comprenension Scores)

wery Poor Range
st g

Poor Range

{1 pt from “below
average” range)
in Uile

After 90 hours of intervention

Pretest (4/04)

Changing Outcomes

IB Student — Began Wilson Reading Instruction 8/04

Posttest, (4/05)

STANDARD SCORES STANDARD SCORES
WIIII Basic Reading Skills 91 116
Letter Word Identification 93 116
Reading Fluency 73 79
Word Attack 87 111

The consensus view of most important
instructional features for interventions

Interventions are more effective when they:
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Turn and Talk

INTENSIVE
DECISION-MAKING LEVEL

m Describe the key elements of
assessment and instruction at this level.

= Share one or more things you
learned.

October 2009

A Call for Help
“A Sixth Grade Success Story”

= Very bright student struggling in school due
to deficits in reading.

m Problem areas were masked by Anthony’s
high verbal skills and broad background
knowledge.

m Standard classroom assessments didn't
identify areas of weakness or the urgency.

A Call for Help

m 4t gr. CSAP score (Low End Proficiency/PP)
further disguised need for help.

» Students with this type of dyslexic profile are
sometimes characterized as lazy or
unmotivated.

» Discrepancy model did not allow students
like Anthony to get immediate help.

A Call for Help

m 5" Gr. CSAP Rdg. & Math Scores dropped to PP.

m Students with reading difficulties often experience
decreasing self-esteem, increasing frustration, and
school becomes overwhelming.

m Thankfully, through the coordinated efforts of a

number of individuals we have a “success” story to
share.

Intervention Service Plan
for Anthony

m Continue core reading instruction

= Wilson Reading - daily

m Lexia (In class & at home)

m Read Naturally (classroom center time)

= Small intervention group
fluency/comprehension practice

Anthony’s Pre/Post

Screening
= Instruction in Wilson didn’t start until after IEP

placement on September 11, 2008.
= This data is based on seven months of
intervention services.

m Despite instructional breaks for holidays,
in-service days, class field trips/special
programs, absences, and CSAP preparation,
Anthony made significant gains.
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WADE 04/24/08

Real Words - 74%

Nonsense Words-
33%

Total Words — 61%

Spelling — 24%

Anthony’s Pre/Post Data

WADE 03/19/09

Real Words — 89%
Nonsense Words- 65%
Total Words — 81%
Spelling — 52%

SPELLING ASSESSMENT (POST) 52% ACCURACY
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\cll SPELLING ASSESSMENT (PRE) 24% ACCURACY
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| POST TEST |
s 5 ___Heading Recording Form A
L ¥ .
L cwrh : Lou

October 2009
Anthony’s Pre/Post Data
TOWRE 04/24/08 TOWRE 03/19/09
Sight Words — 10% Sight Words — 16%

Pseudo Words — 14% Pseudo Words — 13%
Total Word Effic. — 8% Total Word Effic. — 10%
Burns-Roe IRI Burns-Roe IRI
5% Gr. Passages 1, 2, 3 5% Gr. Passages 1, 2, 3
m 54 wepm; 90% comp. = 77 wepm; 100% comp.
m 52 wepm; 60% comp. = 77 wepm; 100% comp.
m 58 wepm; 90% comp. = 84 wepm; 100% comp.

Anthony’s Pre/Post Data
Read Naturally Fluency Monitor

Pre Testing (WCPM) Post Testing (WCPM)
= Passage 1(5") - 70 = Passage 1 (5) - 85
= Passage 2 (5") - 63 = Passage 2 (5") - 81
= Passage 3 (6") - 67 = Passage 3 (61) - 84

5t Grade Benchmark is: 104 to 124 WCPM

Anthony’s Pre/Post Data

September 2008

DRA 2 Instructional level 40 (end of 4th gr.)
November 2008

DRA 2 Instructional level 50 (end of 5t gr.)
April 2009

DRA 2 Independent level 50 (end of 5t gr.)
DRA 2 Instructional level 60 (end of 6t gr.)

Summary

m Aligning the correct instructional
approach to a student’s
diagnosed need, determined by
assessment data, yields the
most powerful educational
results.

PERFECT PRACTICE IS
ESSENTIAL

Repetitions for Success

m Gifted Student: 1 to 4 exposures
m Average Student: 4 to 14 exposures
m Struggling Student: 14 to 40 exposures
m Disabled Student: 40 to 200 exposures
If not now, WHEN?
If not you, WHO?

16



Tom Boston, Rise Meyer

Most LD Students Struggle
With Decoding

m Of all children identified as learning
disabled in schools, 80% are
primarily impaired in reading; 90%
of these children have problems
with the development of
decoding skills. (A Scientific Approach to Reading

Instruction by: Barbara Foorman, Jack Fletcher, and David Francis
(1997)

October 2009

Annual Growth for All Students,
Catch-up growth for those who are
behind

By Fielding, Kerr, Rosier
To Order:

New Foundation Press

Phone: 509-783-2139

FAX: 509-783-5237

Free Resources to Download

1. Extensive Reading interventions for Grades K-
3: From Research to Practice

2. Intensive Reading for struggling readers in
Early Elementary School: A Principal’s Guide

3. Teaching Students to Read in Elementary
School: A Guide for Principals

Go to Google and type: Center of Instruction

Click on Reading Section; or Section for
Administrators; or Section on Interventions for
Struggling Readers

Where Do We Begin?

Collect current data on all IEP students.
- WADE
- TOWRE
— DIBELS
— DRA2
— Acuity
— Formal Reading and Language assessments

— Consolidate into a data sheet for easy sorting
(Excel)

Color code each measure by intensity of need
(green benchmark, yellow- strategic, red-
intensive)

Where Do We Begin?

=  Sort by:
- K/1- DIBELS
— WADE- Read NSW and Spell words

m Create groups (based on need; these
may be across grades)

m Schedule students scoring below the
5th%ile on reading scores and 7th%ile
on language scores FIRST.

— 90 min./day Wilson Reading
— 90 min/week Language intervention.

= Schedule students at the 6th%ile to 24th%ile and at or below
the 7th%ile on language scores NEXT.
- Minimum 45 min./day Wilson Reading
- Minimum 30 min./week Language intervention
Schedule next most intense needs and all other services.
AS A TEAM, WHERE DO WE BEGIN?
Collect Data
Sort Data
Create intervention groups
Begin a reading schedule with most intense need students
- Who, When, What
= Schedule next most intense reading needs
= Schedule all other services
= Conduct Regular Progress Monitors that match instruction.
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